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Abstract

Religious education in Islam is a purposeful process aimed at guiding
human beings toward a pure life (hayat tayyibah) and nearness to God,
grounded in revelatory sources and sound reason. Despite the existence of
educational crises in the Islamic world, the development of a systematic
model of the strategies and consequences of religious education remains
essential. The present study was conducted with the aim of analyzing the
strategies of the philosophy of religious education in Islam through a
hermeneutic approach and presenting a paradigmatic model. This research
is an applied study employing a two-phase qualitative approach (exploratory
sequential mixed design). In the first phase, the Holy Qur’an and Ayatollah
Javadi Amoli’s Tafsir Tasnim were analyzed using documentary analysis,
grounded theory (Strauss and Corbin method), and a hermeneutic approach
based on Khosrow Bagheri’s five-step model. In the second phase, the
extracted model was validated through the Delphi method with 15 experts,
including faculty members holding doctoral degrees in philosophy of
education and seminary scholars at Level 4 and above. The central category
of “innate monotheistic education” was identified. Causal factors (spiritual
heredity), contextual factors (family), intervening factors (school and
society), strategies (encouragement and warning, exhortation, guidance,
reminder, command and prohibition, and complementary strategies), and
consequences (peace of heart, furqan [discenment], guidance, inner
illumination, and contentment) were explicated. The paradigmatic model
was designed in three layers: philosophical, infrastructural, and operational.
The validity of the model was confirmed through a Cronbach’s alpha
coefficient above 0.70, a Content Validity Index (CVI) ranging from 0.90
to 0.96, and expert consensus with a mean score above 4.2 out of 5. By
integrating theoretical coherence with practical applicability, the proposed
model can serve as an operational framework for educational systems in
Islamic societies in fostering a generation characterized by faith,
commitment, and hayat tayyibah.

Keywords: Religious Education in Islam, Islamic Educational Philosophy,
Hermeneutics, Paradigmatic Model, Tafsir Tasnim, Grounded Theory.
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EXTENDED ABSTRACT

Religious education in Islam is not merely a
process of transmitting doctrinal information,
moral advice, or ritual knowledge; rather, it is a
purposeful and multidimensional process of
guiding the human being toward the realization of
innate monotheistic disposition, moral refinement,
rational awareness, social responsibility, and
ultimately hayat tayyibah. In Islamic educational
philosophy, the concept of education is rooted in
the idea of divine lordship, meaning that the human
being develops through a process of recognition,
acceptance, and practical response to the
sovereignty of God as the ultimate source of
guidance and perfection. This understanding
distinguishes Islamic education from purely
human-centered theories of education, because the
final aim of education is not limited to social
adaptation, cognitive development, or civic
preparation, but extends toward servitude, nearness
to God, and the integration of reason, revelation,
faith, and ethical action (Bagheri, 2019; Mesbah
Yazdi, 2021; Nasr, 2014). In philosophical
traditions, education has been defined in diverse
ways, ranging from the cultivation of moral virtues
and the development of natural capacities to
preparation for social life and reconstruction of
experience; however, Islamic educational thought
gives these meanings a transcendent orientation by
interpreting growth as a movement toward
existential perfection under divine guidance (Kant,
2013; Mayer, 2024; Naqibzadeh, 2014). From
this perspective, the human being possesses an
innate capacity for truth-seeking and God-
consciousness, and religious education is
responsible for awakening, strengthening, and
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directing this capacity through systematic and
meaningful strategies (Motahhari, 2016; Sarmadi,
2019). The present study was conducted to analyze
the strategies and consequences of religious
educational philosophy in Islam through a
hermeneutic approach and to present a
paradigmatic = model capable of linking
philosophical foundations, educational
mechanisms, contextual conditions, and practical
outcomes.

The theoretical foundation of this study rests on the
convergence of Islamic educational philosophy,
Qur’anic  interpretation, hermeneutics, and
grounded theory. In Islamic thought, religious
education is grounded in several interrelated
foundations: ontology, which views the world as
purposeful and ordered; anthropology, which
understands the human being as possessing divine
nature, dignity, freedom, and responsibility;
epistemology, which recognizes reason and
revelation as complementary sources of
knowledge; axiology, which places justice, purity,
and hayat tayyibah at the center of value formation;
and  theology,  which  emphasizes  the
comprehensiveness and finality of Islam as a
framework for individual and collective guidance
(Adyani, 2016; Hashemi, 2011; Rahayu, 2016).
The study also relied on Tafsir Tasnim as a central
interpretive source, because this commentary
provides a systematic understanding of Qur’anic
concepts related to human nature, divine guidance,
moral discipline, educational responsibility, family
formation, social reform, and the ultimate aim of
human development (Javadi Amoli, 2008). The
hermeneutic dimension of the study made it
possible to interpret Qur’anic educational
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meanings not as isolated textual fragments but as
interconnected horizons of meaning shaped by text,
context, presupposition, repeated reading, and
interpretive integration (Bagheri, 2020; Palmer,
2012; Vaezi, 2014). This approach is especially
relevant because Islamic religious education is
simultaneously textual, philosophical, moral, and
practical; therefore, understanding it requires more
than literal extraction of concepts and demands a
circular movement between Qur’anic verses,
interpretive traditions, philosophical assumptions,
and contemporary educational needs. In this regard,
hermeneutics provides the interpretive logic, while
grounded theory provides the procedural logic for
coding, categorization, and model construction
(Strauss & Corbin, 2016).

Methodologically, the research was applied in
purpose and qualitative in approach, conducted
through a two-phase exploratory sequential design.
In the first phase, documentary analysis was used
to examine Qur’anic verses and Tafsir Tasnim
through a combination of grounded theory and
hermeneutic interpretation. The grounded theory
procedure followed the stages of open coding, axial
coding, and selective coding in order to extract
concepts, categories, relationships, and the final
core category from the textual data (Strauss &
Corbin, 2016). Simultaneously, the hermeneutic
process was implemented through five interpretive
steps: determining the text and presuppositions,
repeated reading, movement within the
hermeneutic circle, extraction of key concepts, and
reaching an integrated horizon of meaning
(Bagheri, 2020). In the second phase, the extracted
paradigmatic model was validated using the Delphi
method, which is appropriate for achieving
structured expert consensus in qualitative and
model-development research (Adli & Abedi, 2016;
Habibi, 2014; Hsu & Sandford, 2020). The expert
panel consisted of 15 specialists, including faculty
members with doctoral expertise in philosophy of
education and seminary scholars at Level 4 or
above. Data collection tools included semi-
structured interviews, composed of questions
related to the dimensions and indicators of the
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model, and a Delphi questionnaire designed to
assess expert agreement regarding the extracted
categories. The overall research logic was
consistent with an exploratory sequential mixed
design, in which qualitative exploration precedes
model validation and integration (Creswell &
Clark, 2017). Validity was strengthened through
triangulation based on expert review and faculty
evaluation, while reliability was examined through
Cohen’s kappa coefficient, indicating acceptable
agreement in the coding process (Cohen, 1960).

The findings showed that the core category of the
paradigmatic model was “innate monotheistic
education,” which refers to the educational process
through which the learner’s primordial God-
oriented nature is awakened, deepened, and
directed toward servitude, justice, wisdom, and
collective responsibility. This core category
integrates the Qur’anic idea of innate covenant with
the Islamic philosophical view of human perfection
and makes religious education a process of
remembering and actualizing what is already
rooted in human nature. The causal factors of the
model were identified under the category of
spiritual heredity, which indicates the role of
inherited, familial, biological, and spiritual
conditions in shaping the initial capacities of the
learner, while still preserving the centrality of
human freedom, awareness, and voluntary effort.
The contextual factor was family, understood as the
first and most influential environment for religious
formation, moral modeling, emotional security,
lawful livelihood, and indirect participation in
religious life (Ghasemi, 2017; Rahbar &
Rahimian, 2013). The intervening factors were
school and society, including committed teachers,
faithful peer groups, value-oriented media, social
policies, and collective mechanisms such as
enjoining good and forbidding wrong, all of which
either facilitate or weaken the process of religious
education depending on their alignment with
Islamic educational aims (Davoodi & A'Rafi, 2015;
Hosseinizadeh, 2014). The main strategies
extracted  from  the  analysis  included
encouragement and warning, promise and threat,
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exhortation, guidance, reminder, command and
prohibition, and complementary strategies such as
gentleness, tolerance, role modeling, rational
orientation, gradualism, appropriate neglect,
moderation, storytelling, play, observance of
obligations, and avoidance of prohibitions
(Davoodi & A'Rafi, 2015; Majlisi, 2013). These
strategies show that Islamic religious education is
not based on one-dimensional instruction,
coercion, or emotional persuasion, but on a
balanced system that addresses cognition,
affection, will, behavior, and social practice.

The consequences of Islamic religious education
were identified as both internal and external
outcomes that emerge when the learner is educated
through a coherent system of monotheistic
meaning, moral discipline, family support, social
guidance, and practical religious strategies. At the
individual level, the most important outcomes
included peace of heart through remembrance of
God, discernment between truth and falsehood,
increased divine guidance, inner light and insight,
revival of the heart, contentment, and freedom from
excessive  dependence on  others. These
consequences indicate that Islamic religious
education is not limited to visible behavioral
conformity; rather, its deeper aim is inner
transformation, formation of moral perception,
spiritual self-regulation, and existential stability. At
the social level, the model implies the formation of
believers who are responsible, justice-oriented,
morally committed, and capable of participating in
the construction of a righteous community. The
Delphi validation confirmed the acceptability of the
proposed model: expert agreement was strong
across the main components, Cronbach’s alpha
values were above the acceptable threshold, the
content validity index ranged from 0.90 to 0.96,
and the mean expert ratings were above 4.2 out of
5. These results demonstrate that the model
possesses both theoretical coherence and practical
validity. Structurally, the paradigmatic model was
designed in three layers: the philosophical layer,
which explains the “why” of education through the
core category of innate monotheistic education; the
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infrastructural layer, which includes causal,
contextual, and intervening conditions; and the
operational layer, which includes educational
strategies and practical procedures. This layered
structure allows the model to function not merely
as an abstract philosophical scheme but as a usable
educational framework for Islamic schools, teacher
education programs, curriculum planners, and
religious education policymakers.

In conclusion, the study demonstrates that the
philosophy of religious education in Islam can be
organized into a coherent paradigmatic model
centered on innate monotheistic education. This
model explains education as the awakening and
guidance of the human being’s primordial
orientation toward God, the cultivation of reason
and morality, and the formation of a faithful and
responsible personality. The findings show that
religious education requires the interaction of
inherited spiritual capacities, family formation,
school and social influences, and balanced
educational strategies that combine guidance,
reminder, exhortation, encouragement, warning,
modeling, rationality, gentleness, and gradual
development. The proposed model also shows that
the outcomes of Islamic education are not restricted
to ritual performance or doctrinal knowledge, but
include inner peace, discernment, guidance,
contentment, moral awareness, and social
responsibility. By integrating Qur’anic
interpretation, Islamic educational philosophy,
hermeneutic understanding, grounded theory, and
expert validation, the model provides a systematic
framework for responding to contemporary
educational crises in Islamic societies. It can guide
educational systems in designing curricula, teacher
training, family education, and school-based
religious programs that are theoretically grounded,
spiritually meaningful, and practically applicable.
Ultimately, the model presents Islamic religious
education as a comprehensive process for forming
a generation that is faithful, reflective, morally
committed, socially responsible, and oriented
toward a pure life.
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